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Marlborough St Mary’s CE Primary School
Assessment Policy
This policy should be read in conjunction with the Teaching and Learning Policy.
Rationale
At Marlborough St Mary’s CE Primary School we believe that all Assessment activities should place the
pupil at the centre of their learning and that all assessment activities should result in raising the
achievement of every pupil.
We believe that all pupils’ work should be acknowledged and valued and that all pupils can make at least
good progress from their personal starting point. We aim for every pupil to reach their potential at each
stage of their education. All pupils, parents and staff are aware that learning dispositions can be taught,
learned and changed. We encourage a growth mindset and try to develop a resilience and determination
to improve in all pupils.
We acknowledge that pupils need to be challenged in order to progress and all classes have a clear display
reminding pupils what to do if they become ‘stuck’ on a piece of work. These include use of question
prompts, practical resources, word banks, working walls, peer, group and adult support. Mini-plenaries are
used throughout lessons both to celebrate success and to address misconceptions.
Planning for all subjects is directly linked to the National Curriculum. Teachers use the detailed school
progression documents to ensure that they are providing sufficient coverage, challenge and support for all
pupils.

Aims & Purposes
Assessment encompasses all activities undertaken by teachers in order to evaluate work produced by
pupils and accelerate their learning and is a continuous process throughout each day. This means that we
consider continuous Assessment for Learning strategies to be the most useful assessment tools that we can
use. (Appendix 1 – Assessment for Learning Strategies). The outcomes of Assessment for Learning
activities are recorded in annotations on planning and the following lessons are then adapted in response.
Possible adaptions teachers may make include changes in input; tasks; differentiation levels; support for
pupils; revision or extension of skills and concepts.
Assessment for Learning activities:
 are meaningful activities for both the teacher and pupil
 will inform teaching for the next session/s
 will guide the pupils by identifying strengths in their work as well as the next skill to develop
 will encourage self-reflection in pupils
 will stimulate a learning dialogue between the pupil and their teacher
 may include written or verbal feedback
 when appropriate, may include a more formal test
Assessment for Learning activities include formative assessment strategies such as:
 the strategic use of questioning
 effective teacher feedback
 peer feedback
 pupil self-assessment.
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Questioning
Teachers ask questions constantly. These questions take a wide variety of forms from simple single answer
closed questions to longer, discussion-based open questions. Questions will also be differentiated on an
individual basis in order to support and challenge as appropriate. Pupils are encouraged to answer
questions in complete sentences and explain their reasoning – as appropriate to the topic and concept
being explored.
Teacher Feedback
Marking work is important. We aim for transparency and consistency in our marking of work and feedback
to pupils. Time and adult support is provided to enable pupils to understand what they have achieved,
what steps they could take to improve further and to enable pupils to respond to marking comments and
challenges as appropriate for their age and stage.
Marking comments – both written and verbal – will be directly linked to the skills based learning objective
(referred to as WALT in EYFS/KS1 where WALT is an acronym for We Are Learning To) and the agreed
success criteria (referred to as WILF in EYFS/KS1 where WILF is an acronym for What I am Looking For).
Teachers will discuss the success criteria with pupils before tasks begin and, whenever possible, pupils will
be directly involved in identifying appropriate success criteria. This involvement of pupils in establishing
the success criteria for a task aids in deepening their understanding of concepts and skills and provides
greater ownership of, and personal responsibility for, their learning.
Verbal Feedback
We believe that immediate, verbal feedback is the most powerful assessment tool we can implement and
this will be used whenever possible and practical. Verbal feedback is in the moment and enables pupils and
teachers to celebrate strengths; identify and address misconceptions; and discuss next step targets for
further development. Verbal feedback also ensures that pupils are spending quality time discussing their
learning with a teacher or teaching assistant. The symbol VF will be used to indicate that Verbal Feedback
has been provided.
Written Feedback
Where written feedback is used it will celebrate success and provide steps for improvement as appropriate.
A pink pen (tickled pink) is used to celebrate success and a green pen (green for growth) will be used to
identify next steps. Spellings, grammar and punctuation will be corrected as appropriate to the age and
stage of the pupil. As pupils progress through the school symbols will be used to indicate where errors
occur and the pupil will be encouraged to self-correct. (Appendix 2)
Self and Peer Assessment
Pupils are encouraged to share and discuss their learning from the very beginning of their time at
Marlborough St Mary’s. As they progress through the school this leads to pupils being encouraged to be
reflective about their learning and identify both their own strengths and areas for development. Strategies
for self and peer assessment are age and stage appropriate. Examples of activities that may be employed
include: thumbs up/thumbs down; sliding scale of confidence; symbols in books such as smiley faces or
traffic lights; sharing work under a visualiser; partner discussion and verbal or brief written feedback; and
two stars and a wish.
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Statutory Assessment
Year Group Statutory Assessments
EYFS /
A Baseline Assessment is undertaken for all pupils within a few weeks of them entering
Reception
Reception. This is carried out through observations. This Assessment enables teachers to
plan effectively for all pupils in order for them to make at least good progress during the year.
All pupils are assessed against the Early Learning Goals at the end of Reception.
Year One
Year One pupils undertake the Phonics Screening Check in June.
Year Two
Year Two pupils will sit the Statutory Assessment Tests for the end of KS1 for Reading and
Mathematics. The outcomes of these tests will help inform the end of Key Stage teacher
assessments. Writing will be assessed through teacher assessment only.
Year Four
Year Four pupils sit the Multiplication Tables Check (first year is academic year 2019-2020)
Year Six
Year Six pupils will sit the Statutory Assessment Tests for the end of KS2 in Reading; Grammar,
Punctuation and Spelling; and Mathematics. Writing is assessed by teacher assessment only.
Summative Assessment
All assessment methods used will feed into the school internal tracking of attainment and progress.
Marlborough St Mary’s uses the SIMS Assessment Tracking tool to record attainment against Early Learning
Goals and the National Curriculum objectives. This tracker is completed by Year 1 to Year 6 at the end of
Term 3 and in June in order to inform the submission of statutory data. Reception track their baseline data
in Term 1 and end of year data in June. Teachers use unaided work to inform their assessments and gather
several pieces of evidence over a period of time before identifying an objective as SECURE or MASTERED.
Pupils are expected to make at least GOOD progress every year.

 Good progress is deemed to be a full year’s development
o eg: Year 3 Secure to Year 4 Secure or Year 4 Developing to Year 5 Developing
 Excellent progress is deemed to be more than a full year’s development
o eg: Year 3 Secure to Year 4 Mastered or Year 4 Developing to Year 5 Secure
 Progression for age related and above is as follows:
EYFS 2
EYFS 3

Y1 Secure
Y1 Mastered

Y2 Expected
Y2 Greater Depth

Y3 Secure
Y3 Mastered

Y4 Secure
Y4 Mastered

Y5 Secure
Y5 Mastered

Y6 Expected
Y6 Greater Depth

The information collected on the tracker is used, in conjunction with the progression documents, to inform
planning and teaching as well as identify progress rates therefore informing the implementation of
Challenge and Support Interventions. The data is discussed with the Assessment Lead in Pupil Progress
Meetings.
Assessing in EYFS (Reception)
Observations form the key assessment tool in the Reception classes. Observations are recorded in the
pupils’ Learning Journeys along with photocopied or photographic evidence.
Communicating with Parents
Pupils’ outcomes are communicated to parents through informal and formal meetings; My Child Meetings;
Annual Reports and Outcomes from Statutory Assessments.
Pupils’ books are shared with parents in a number of ways: Open Mornings – books are out on the
classroom tables before school so that parents may come into the class with their children and talk to them
about their work; My Child Meetings – parents are invited to 15 minute consultations at key times in the
year – books are available as part of these meetings where parents and teachers can discuss the pupil’s
work in detail; Additional Parent Meetings – parents and teachers may request additional meetings to
discuss a pupil’s attainment, achievement and progress.

Monitoring and Review
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The Deputy Headteacher is the Assessment Lead and reports directly to the Headteacher and Governors.
This policy will be reviewed annually.

Assessment Policy
Appendix 1
Marking Colours:
Teachers will use Pink and Green pens to add written comments to pupils’ work.
Pink is used to identify positives – “Tickled Pink”
Green is used to identify next step targets / challenges – “Green for Growth”
Pupils will use a Purple Polishing pen to self-edit their work. This will be introduced at an
appropriate age / stage for each pupil.
Posters displaying: Tickled Pink, Green for Growth and Purple Polishing will be visible in all
classrooms.

Marking Symbols:
These symbols are used across the whole school and are introduced to pupils at age and stage
appropriate times.
I

S
VF
sp _____
p _____
? _______

ᶺ
 or 

If used alone then an entire piece of work was completed independently.
If used in conjunction with S then the symbol I will denote the section completed
independently.
Work was completed with support
Verbal feedback has been given to the pupil
Used to indicate a spelling error – this may denote a specific word or be used to
indicate the line, sentence or paragraph in which a spelling error can be found
Used to indicate a punctuation error – this may denote the specific place, line,
sentence or paragraph in which a punctuation error can be found
Used to indicate that something is not making sense and requires clarification –
this may denote a specific phrase, line, sentence or paragraph which needs
clarification
An upturned v is used to indicate that a letter, word or phrase is missing
Either of these symbols can be used to indicate that the pupil has done something
particularly well / has met the learning objective
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Assessment for Learning Policy
Appendix 2
Ideas to try in class
Ask more open ended questions that require thinking


Use of question card templates from Blooms Taxonomy



Allows for more effective analysis of children’s thinking and can identify any
misunderstandings.
Provides opportunities to extend children’s learning through more challenging



questions.


Should be built into planning.



As a possible plenary exercise – children could create their own questions.

Use examples to show quality


At the start of the lesson create/show them a WAGOLL (What a good one looks
like) of what they are aiming to produce.



Could use the OHP/Visualiser to show previous examples of written work etc.
(Keep good examples from previous years)



Opportunity to highlight different parts area of the example and discuss them
relating to the success criteria, e.g. “This makes it greater depth because…”

Learning Partners


Provide each pupil with a partner to discuss their work with.



Important that they understand their role – to be truthful and help improve
their partners work.



Must understand the Learning Intention and Success Criteria of the lesson – so
that they can relate back to it.

Think, Pair, Share


Pupils to think individually, then discuss ideas with a partner and then share to
the class



Could be written or verbal depending on age and subject



A quick way to break up too much teacher talk
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Allows pupils to discuss their own ideas and gain confidence in them before
sharing them to the class. Will help some pupils to feel more confident about
answering.

Thumbs up/down (self-assessment)


Children to rate how they feel they coped with a lesson by either showing a
thumbs up, thumbs to the side or thumbs down.



Good as an introduction to self-assessment in lower years – children could be
encouraged to put their heads down or close their eyes to help honesty.



Encourage them to explain e.g. “Why have you given me a thumbs down?”

NO hands up!


All pupils are expected to be able to answer at all times – even if the answer is ‘I
don’t know.’



Encourages children to stay alert and focused, rather than relying on children
who put their hands up.



Alternatives: Lollipop Sticks
Random name chooser
Class Dojo – name choosing tool
Choose a class mate to answer

Time Outs/Busy Bee


Have a 2 minute time out during the lesson – pupils can talk to the people sitting
next to them and ask them any question they wish.



Children are more likely to ask a question they might not want to ask the teacher.



Allows them to hear explanations in their ‘own language’



Benefits the pupil who has to try and order their thoughts to explain the answer
to them.

Traffic Lighting/Smiley faces (after lesson input)


After initial input – ask children to assess where they feel they are at with their
understanding.



If they are secure (green traffic light or smiley face) – they can go and start the
task.



Others can remain on the carpet for further input and examples.



Then, ask them to assess themselves again.
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Puts more ownership of the learning onto the children and when they think they
are ready.

Traffic Lighting/Smiley faces (at end of lesson)


Children to use the success criteria and traffic light each one to see if they feel
they have achieved them or not.



If they have put a red – could they be encouraged to write a short sentence/note
explaining why? What could be done to help them improve?

Ticket/Question to leave


Foundation/KS1: At the end of lesson (e.g. Maths) – Children asked a quick
question relating to that lesson (included in planning)



If answered correctly then they can leave for break etc. if not then they go to
the back of the line for another turn.



KS2: Children either asked to answer a question or write a short sentence about
something they were learning in the lesson or something they found difficult/need
more help on.

Child friendly success criteria for writing levels (tree houses – KS1)


Children encouraged to look at the success criteria both before starting
and during the lesson.
o Helps them to focus on what they need to include in their writing.
o Gives them targets for their next piece of writing.



Children could develop success criteria for their piece of writing at the start of
the lesson (with the teacher)

Leave Wait Time


When asking questions that require a considered response – All pupils should be
given wait time, regardless of age or ability.



Leave up to 10 seconds before accepting an answer – gives them time to think



Demonstrates to children that thinking takes time and effort



Stops children from blurting out ideas and encourages them to develop a sensible
answer.
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Ways of doing this – explain that after asking them a question you are going to
count to 10 in your head and then put your thumb up – only when thumb goes up can
they answer.

Learning Intentions and Success Criteria


Could be used orally in Foundation with stuffed toys/animals to create interest
e.g. Timmy the teaching tiger, OLI the owl – our learning intention.



KS1: Orally/on the board/typed onto sheets.



At the end of the lesson could be referred back to, can you tell someone
what you have learnt?
KS2: Written in jotters and broken down into steps.
o Easy for children to assess – can refer to them during the lesson.
o Allows children to see areas they have struggled with for later revision
purposes.
o Can be shared in different ways: Success Criteria could be covered up at
the start of the lesson and children could be asked what they think the
success criteria are after lesson input.
o

Question Box


Have a box for children to put questions into at any time about an area of their
learning.



Could be relating to a difficulty that they are having or that they feel they need
to be challenged.



Helps them to open up as question is not being asked directly and eliminates
any embarrassment about not understanding a topic.

Comment only marking (literacy)


Provides students with a focus for improvement and progression



Children encouraged to answer and respond to comments/questions left by the
teacher – showing they are reviewing their marked work.

Self/Peer Assessment


Mistakes can be clarified and discussed straight away – ensures that the children
see where they have made any mistakes and how to correct them.
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Gives more responsibility – to mark their partner’s work accurately and carefully.

Plenary


Wraps up the lesson – try to clear up any misunderstandings that have arisen
during the lesson.



Quick check of the children’s understanding of the lesson



Plenary PPT Games (TES)

Key Questions


Not applicable for every lesson.



Should be shown in planning and linked to learning intentions/success criteria



Embed them in the lesson early on so that they become a focus for recall.



Extend them with subsidiary questions.

Encourage students to use a range of techniques when stuck


Encourages them to become more independent rather than relying solely on the
teacher.



Ask 3 before me!



Use a dictionary (in relevant lessons)



Ask a learning partner

Two Stars and a Wish/Positive Sandwich


Foundation: Teacher could respond to pupils by giving them 2 compliments and
then a wish.



KS1: Orally – either teacher or partner



KS2: Children can either self or peer assess work by writing their
stars and a wish comments.



Encourages the positive things in the piece of work whilst also highlighting an
improvement.

Take an answer round the class and bring it back
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When an incorrect or incomplete answer is given instead of responding, say “Wait
there and we’ll see what others think.”



Take the question round the class, get a range of answers and then bring it back
to the pupil who answered initially.



Ask “Which do you like best?” – Avoids student losing focus after a wrong answer
and re-engages the rest of the class.

KWL Grids


At the start of a topic – ask the children to create a grid with 3 columns – what
they know, what they want to know and what they have learnt.



Brainstorm and discuss the first two columns – then children to fill out individually



Return to the 3rd column at the end of the topic – children should be able to see
the progress in their learning.



(extra column could be – How will I learn this?)

4 ways to improve an answer


Pupils look at their work/or a sample piece of work – have to find 4 ways to
improve the answer.



Good for test technique



Develops critical thinking skills

Target Setting


Use previous assessments/success criteria to set relevant targets.



Key is to only set as many target type statements as you can effectively monitor.



Gives children an area of focus and development



Could be written in the homework diary – to help inform parents?

Assessment for Learning Policy

A09 Rev 2

Page 11

